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Abstract. The article examines the theoretical foundations for the formation of intercultural compe-
tence of Chinese teachers in the Russian educational environment using the flipped classroom model. It
argues that intercultural competence should not be reduced merely to foreign language proficiency, but
should be understood as an integrated professional characteristic that includes cognitive, affective, be-
havioral, and reflective components. Special attention is paid to the challenges faced by Chinese teach-
ers in Russia, including linguistic and communicative adaptation, differences in pedagogical traditions,
specific features of teacher—student interaction, and the transformation of professional identity. The ar-
ticle shows that the flipped classroom model makes it possible to combine preliminary independent
study of theoretical material, practical solution of intercultural pedagogical situations in class, and
subsequent reflection. This approach contributes to the gradual development of Chinese teachers’ abil-
ity to understand Russian educational culture, adapt pedagogical behavior, and act effectively in an in-
tercultural educational space.
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In the context of the deepening educational
cooperation between China and Russia, the pro-
fessional development of Chinese teachers in the
Russian educational environment has become an
increasingly significant issue. Chinese teachers
working in Russia are not only required to pos-
sess subject knowledge and language compe-
tence, but also to demonstrate the ability to un-
derstand another educational culture, communi-
cate effectively with students and colleagues, and
adapt their pedagogical behavior to local class-
room norms. The Russian educational environ-
ment is characterized by its own academic tradi-
tions, teacher—student interaction patterns, class-
room communication styles, and assessment
practices. These factors create both opportunities
and challenges for Chinese teachers.

Intercultural competence therefore becomes a
key component of Chinese teachers’ professional
competence in Russia. It enables teachers to in-
terpret culturally specific educational situations,
prevent misunderstandings, adjust teaching strat-
egies, and participate effectively in academic and
institutional communication. However, the for-
mation of such competence cannot be limited to
the transmission of theoretical knowledge about
Russian culture or education. It requires a peda-

gogical model that combines knowledge acquisi-
tion, situational practice, interactive communica-
tion, and reflective professional development.

The flipped classroom provides a promising
methodological basis for this purpose. By trans-
ferring theoretical preparation to the pre-class
stage and using classroom time for discussion,
case analysis, simulation, microteaching, and re-
flection, the flipped classroom creates conditions
for the gradual formation of intercultural compe-
tence. It allows Chinese teachers to move from
understanding cultural differences to acting ap-
propriately in intercultural pedagogical situa-
tions. Therefore, this article aims to analyze the
theoretical meaning and structure of intercultural
competence, identify the main challenges and
competence needs of Chinese teachers in the
Russian educational environment, and explain the
mechanism through which the flipped classroom
can support the formation of their intercultural
competence.

Theoretical Meaning of Intercultural Com-
petence and the Competence Structure of
Chinese Teachers

Intercultural competence should not be re-
duced to foreign language proficiency. Although
language ability is an essential condition for
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communication, it does not by itself ensure effec-
tive interaction in a foreign educational environ-
ment. In a broader pedagogical sense, intercultur-
al competence refers to the ability to understand
cultural differences, communicate appropriately
with representatives of another culture, regulate
one’s own behavior, and participate constructive-
ly in intercultural cooperation. Deardorft defines
intercultural competence as the ability to com-
municate effectively and appropriately in inter-
cultural situations on the basis of intercultural
knowledge, skills, and attitudes [1]. This under-
standing is especially relevant to teacher educa-
tion, where intercultural competence becomes not
only a communicative quality but also a profes-
sional characteristic.

For Chinese teachers working in the Russian
educational environment, intercultural compe-
tence is manifested in the ability to organize
teaching, build classroom interaction, communi-
cate with students and colleagues, assess learning
outcomes, and respond to culturally conditioned
pedagogical situations. Therefore, it should be
regarded as an integrated professional compe-

tence that combines knowledge, attitudes, practi-
cal behavior, and reflection.

The structure of this competence may be de-
scribed through four interrelated dimensions. The
cognitive dimension includes knowledge of Rus-
sian society, educational traditions, institutional
norms, classroom culture, teacher—student rela-
tions, and students’ learning characteristics. The
affective dimension involves openness, respect
for cultural differences, empathy, intercultural
sensitivity, and tolerance of uncertainty. The be-
havioral dimension refers to the ability to choose
appropriate communication strategies, adjust
classroom management, use suitable teaching
language, resolve conflicts, and cooperate effec-
tively in the educational process. The reflective
dimension includes the teacher’s ability to ana-
lyze personal cultural assumptions, pedagogical
beliefs, teaching behavior, and experience of in-
tercultural tension. Chinese researchers also em-
phasize that intercultural communicative compe-
tence includes not only linguistic knowledge but
also cognitive, emotional, and behavioral com-
ponents [2].

Table 1.
Dimension Main Content Manifestation in the Russian Educational Environment
Coenitive Knowledge of Russian education, classroom cul-{Understanding classroom rules, interaction patterns, and|
£ ture, social norms assessment expectations
. o Accepting differences among students, colleagues, and
Affective Openness, respect, empathy, cultural sensitivity IR .
institutional practices
. Communication strategies, classroom management,|, .. . . . .
Behavioral - . gIcs, & ’lAdjusting teaching methods and interaction styles
conflict resolution
Reflective Self-analysis, pedagogical reflection, cultural iden-Improving teaching behavior through analysis of inter-
tity adjustment cultural experience

The intercultural competence of Chinese
teachers has its own specificity. It is shaped by
the Chinese educational tradition, which often
emphasizes teacher authority, classroom order,
systematic knowledge transmission, respect for
hierarchy, and collective responsibility. These
professional and cultural characteristics may
support teaching effectiveness, but in the Russian
educational environment they may also require
adjustment. Russian classroom culture, academic
communication, teacher-student interaction, indi-
vidual expression, and assessment practices have
their own pedagogical logic. Thus, Chinese
teachers need not only to acquire knowledge
about Russian culture but also to reinterpret their
own teaching habits and professional identity.

In this sense, the formation of intercultural
competence is a dynamic process of cultural
comparison, pedagogical adaptation, and profes-
sional self-development. Russian studies on in-
tercultural competence in foreign language edu-
cation also underline the importance of lin-
guocultural awareness and the ability to act ap-
propriately in intercultural contexts [3]. For this
reason, intercultural competence becomes a key
condition for the effective professional activity of
Chinese teachers in Russia, enabling them to pre-
vent misunderstandings, adapt teaching strate-
gies, and participate successfully in the Russian
educational environment.

Intercultural Challenges and Competence
Needs of Chinese Teachers in the Russian Ed-
ucational Environment
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The Russian educational environment is char-
acterized by its own pedagogical traditions, class-
room culture, academic norms, and patterns of
teacher—student interaction. For Chinese teachers,
entering this environment means not only trans-
mitting subject knowledge or presenting Chinese
language and culture, but also adapting to differ-
ent expectations regarding communication, stu-
dent participation, academic expression, and as-
sessment. As Hofstede points out, when teachers
and students come from different cultural back-
grounds, difficulties may arise from differences
in social roles, curriculum relevance, interaction
patterns, and language use [4]. Therefore, under-
standing the Russian educational environment
becomes a necessary condition for the develop-
ment of Chinese teachers’ intercultural compe-
tence.

One of the most evident difficulties is con-
nected with language and classroom communica-
tion. Chinese teachers need to use Russian or an-
other working language not only in everyday in-
teraction, but also in classroom instruction, ex-
planation of professional concepts, academic dis-
cussion, and conflict prevention. Language in this
context is not a neutral instrument; it reflects cul-
tural meanings, communicative habits, and value
orientations. Chinese research on China-Russia
intercultural education also emphasizes that lan-
guage learning should be closely connected with
cultural understanding, since effective communi-
cation depends on knowledge of social norms,
ways of thinking, and behavioral conventions [5].
Thus, linguistic adaptation directly develops into
the need for intercultural classroom communica-
tion competence.

Classroom interaction also becomes an im-
portant field of intercultural tension. Chinese
teachers are often influenced by an educational
tradition that attaches great importance to teacher
authority, classroom order, systematic knowledge
transmission, and collective learning discipline.
In the Russian classroom, students may demon-
strate different forms of participation, question-
ing, discussion, and individual expression. Such
differences should not be interpreted simply as a
lack of discipline or insufficient motivation; ra-
ther, they reflect another pedagogical culture. For
this reason, Chinese teachers need to adjust
teaching methods, classroom management, and
interaction styles according to local educational
expectations.

A deeper challenge lies in the difference be-
tween educational values. Divergences may ap-
pear in attitudes toward learner autonomy, critical
thinking, teacher authority, assessment, and the
role of dialogue in the learning process. Russian
studies on the adaptation of Chinese students in
Russian universities show that cultural, linguistic,
psychological, and academic factors significantly
influence adaptation to the Russian higher educa-
tion environment [6]. Although these studies
mainly focus on students, they are also relevant
to teachers, because foreign teachers enter the
same institutional and cultural space. Their pro-
fessional effectiveness depends on the ability to
interpret students’ expectations, understand insti-
tutional norms, and negotiate between different
educational values.

The professional identity of Chinese teachers
is also transformed in the Russian educational
context. They act not only as teachers, but also as
foreign specialists, representatives of Chinese
culture, and participants in local academic life.
This position requires them to maintain profes-
sional authority while avoiding cultural rigidity,
and to introduce Chinese culture without reduc-
ing it to simplified stereotypes. Research on Chi-
nese education indicates that Chinese teaching
and learning practices have developed within
specific historical and cultural conditions and of-
ten retain distinctive “Chinese characteris-
tics” [7]. Therefore, Chinese teachers working in
Russia should not simply abandon their own ped-
agogical experience; instead, they need to rein-
terpret it in relation to the expectations of the
host educational environment.

These challenges reveal a set of practical
competence needs. Chinese teachers in Russia
require an understanding of Russian educational
culture, the ability to communicate effectively in
intercultural classroom situations, flexibility in
adapting teaching methods, skills for managing
culturally conditioned conflicts, and the capacity
for reflective professional development. These
needs do not exist separately; they emerge in real
teaching situations and are closely connected
with each other. For this reason, the formation of
intercultural competence cannot be limited to
theoretical explanation or the transmission of cul-
tural information. It should be organized as a sit-
uational, practice-oriented, and reflective pro-
cess. This requirement provides a methodological
basis for the use of the flipped classroom, which
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can integrate pre-class theoretical preparation, in-
class intercultural problem solving, and post-
class reflection.

Mechanism of Forming Chinese Teachers’
Intercultural Competence through the Flipped
Classroom

The flipped classroom is not merely a tech-
nical rearrangement of teaching time, but a peda-
gogical model that changes the relationship be-
tween knowledge acquisition, classroom interac-
tion, and reflective practice. Its value for the for-
mation of intercultural competence lies in the fact
that intercultural competence cannot be devel-
oped through theoretical explanation alone. It re-
quires knowledge of another educational culture,
practical experience in culturally complex situa-
tions, interaction with others, and continuous re-
flection on one’s own professional behavior.

From a pedagogical perspective, the flipped
classroom is consistent with constructivist learn-
ing theory. In this model, learners are not passive
recipients of information; rather, they actively
construct meaning through preparation, commu-
nication, problem solving, and reflection. Bishop
and Verleger define the flipped classroom as a
model in which direct instruction is moved out-
side the classroom, while classroom time is used
for active and collaborative learning activities
[8]. This feature is especially important for Chi-
nese teachers preparing to work in the Russian
educational environment, because they need not
only to know cultural facts, but also to under-
stand how these facts influence classroom com-
munication and pedagogical decision-making.

The flipped classroom also corresponds to the
logic of situated learning. Intercultural compe-
tence is formed in concrete educational situa-
tions, such as explaining culturally sensitive con-
tent, responding to students’ questions, managing
misunderstanding, or adapting teaching style to
local classroom expectations. Therefore, class-
room time should be used for case analysis, role
play, microteaching, discussion, and the solution
of intercultural pedagogical problems. In this
sense, the flipped classroom creates conditions
for transforming abstract knowledge about Rus-
sian education into practical teaching behavior.

The model is also closely connected with
blended learning. Garrison and Kanuka argue that
blended learning has transformative potential be-
cause it combines the strengths of face-to-face
interaction with the flexibility of online learning

[9]. For the training of Chinese teachers, this
means that theoretical materials, video lectures,
readings, and examples of Russian classroom sit-
uations can be studied before class, while in-class
time can be devoted to communication, interpre-
tation, and professional practice. Chinese studies
on the localization of flipped classroom in col-
lege English teaching also emphasize that the
model shifts knowledge transmission to pre-class
learning and uses classroom time for deeper in-
ternalization and interaction [10].

The formation process may be described as a
sequence of four interconnected stages: pre-class
autonomous learning — in-class situational prac-
tice — post-class reflective improvement — con-
tinuous evaluation and feedback. At the pre-class
stage, Chinese teachers study micro-lectures, ac-
ademic readings, Russian educational cases, and
materials on intercultural communication. This
stage mainly develops the cognitive dimension of
intercultural competence, helping teachers under-
stand Russian educational traditions, classroom
norms, communication styles, and institutional
expectations.

During in-class practice, teachers participate
in case discussions, role plays, microteaching,
simulations of Russian classroom situations, and
tasks related to intercultural conflict resolution.
This stage develops affective and behavioral di-
mensions, because teachers learn to respond to
uncertainty, interpret different cultural positions,
adjust classroom language, and choose appropri-
ate teaching strategies. Russian research on
flipped learning also notes that this model in-
creases the role of active learning, independent
work, discussion, and the transformation of the
teacher’s role from a transmitter of knowledge to
an organizer of learning [11].

Post-class reflection is necessary for turning
experience into professional development.
Through teaching journals, reflective reports,
peer assessment, mentor feedback, and personal
improvement plans, Chinese teachers analyze
their own cultural assumptions, pedagogical
choices, and communication difficulties. This
stage develops the reflective dimension of inter-
cultural competence and helps teachers transform
temporary classroom experience into stable pro-
fessional behavior.

The mechanism of the flipped classroom in
this context can therefore be summarized as fol-
lows. Pre-class autonomous learning supports
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cognitive construction; classroom simulation and
case work provide situational experience; group
discussion and peer cooperation promote interac-
tive negotiation; post-class reflection enables re-
flective transformation. These four mechanisms

Table 2.

correspond to the main components of intercul-
tural competence and make the flipped classroom
suitable for the professional training of Chinese
teachers in the Russian educational environment.

Training Stage

Main Teaching Activities

Main Competence Developed

Pre-class autonomous learning s

Micro-lectures, readings, Russian educational cas-|

Cognitive competence

In-class situational practice .
tion

Role play, case discussion, microteaching, simula-Affective and behavioral compe-

tence

Post-class reflective improvement
ment

Teaching journals, reflective reports, peer assess-

Reflective competence

Continuous evaluation and feedback|Self-assessment, peer review, mentor feedback

Integrated intercultural competence

Thus, the proposed model takes the Russian
educational environment as the external condi-
tion, the four-dimensional structure of intercul-
tural competence as the training goal, and the
flipped classroom as the organizational form.
Through cognitive construction, situational expe-
rience, interactive negotiation, and reflective
transformation, Chinese teachers can gradually
develop the ability to understand Russian educa-
tional culture, communicate effectively in inter-
cultural classroom situations, adapt pedagogical
behavior, and improve their professional identity
in a foreign educational context.

Conclusion

The formation of intercultural competence
among Chinese teachers in the Russian educa-
tional environment is a complex and dynamic
process that goes beyond foreign language profi-
ciency or the acquisition of cultural information.
It includes cognitive, affective, behavioral, and
reflective dimensions, enabling teachers to un-
derstand Russian educational traditions, adapt to
classroom norms, communicate effectively with
students and colleagues, and respond appropriate-
ly to culturally conditioned pedagogical situa-
tions. The main challenges faced by Chinese
teachers are connected with language and class-

room communication, differences in educational
values, classroom interaction patterns, and the
transformation of professional identity. These
challenges show that intercultural competence
should be developed through practice-oriented,
situational, and reflective learning rather than
through theoretical instruction alone.

The flipped classroom provides a suitable
pedagogical model for this purpose, as it com-
bines pre-class autonomous learning, in-class sit-
uational practice, post-class reflection, and con-
tinuous feedback. Through this model, Chinese
teachers can first construct knowledge about
Russian education and intercultural communica-
tion, then apply this knowledge in simulated or
real pedagogical situations, and finally transform
practical experience into stable professional be-
havior through reflection. Thus, the flipped class-
room can serve as an effective theoretical and
methodological basis for the development of
Chinese teachers’ intercultural competence in
Russia. Future research may further examine the
effectiveness of this model through empirical
methods, including surveys, interviews, class-
room observations, and experimental training
programs.
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TEOPETUYECKHE OCHOBBI ®OPMUPOBAHUSI MEXKKYJbTYPHOM KOMIIETEHT-
HOCTHU KUTAUCKHUX IPENTOJABATEJIENA B POCCUICKOMN OBPA3BOBATEJIBHOM
CPEJIE C UCITOJIb30BAHUEM MOJEJIA «ITEPEBEPHYTOI'O KJIACCA»

E KO0iim3H, acnupanm
Poccuiicknii ynusepcureT Apyx0b1 HapoaoB uMmeHnu IlaTpuca Jlymymosbi
(Poccus, r. MockBa)

Annomayun. B cmamve paccmMampusaromcs meopemuieckue OCHO8bL (OPMUPOBAHUSL MENCK)lb-
MYPHOU KOMNEMeHMHOCMU KUMAUCKUX npenooagameiell 8 pocculickoli oopazoeamenvHoll cpede ¢ uc-
NONb308aAHUEM MOOeNU «nepesépuymozo kaacca». OOOCHOBLIBAEMCsl, UMO MENCKYIbMYPHASL KOMNe-
MEHMHOCMb He CB0OUMCS. MOIbKO K 61A0EHUI0 UHOCMPAHHBIM S36IKOM, A Npeocmasisem cobou KoM-
NIIEKCHYIO NPOpeCcCUOHATbHYIO XapaKMeEPUCTIUKY, BKAIYAIOUYI0 KOCHUMUBHDIL, IMOYUOHATbHBIU, NOBe-
Oenueckuti u peghnexcuguviti komnonenmoi. Ocoboe eHuUMaHue yoensaemcs mpyoHOCmMaM, ¢ KOMOPbIMU
CMAanKuearomes Kumatickue npenooaseamenu 6 Poccuu: A3bIK080U U KOMMYHUKAMUGHOU adanmayui,
Paznuyuam 6 nedazo2uyeckux mpaouyusx, 0COOeHHOCMAM 63AUMOOEUCMEUs NPenooaeamensi U cnmy-
0enmos, a makace mpauncgopmayuu npogeccuonanvrol udenmuynocmu. Iloxkasano, umo mooensv «ne-
PEBEPHYMO20 KAACCA» NO360IAEN COYemams NpedsapumenvHoe CaMOCmosmenvHoe uzyieHue meope-
MUYECKO20 Mamepuaid, NPaKmuyeckoe peuleHue MelcKyibmypHblX Neddacoeutieckux cumyayuil 8 ayou-
mopuu u nociedyrowyio pegaexcuro. Taxkou nooxoo cnocobcmeyem nocCmeneHHoMy pa3eumuro cnocoo-
HOCMU KUMAUCKUX npenooasameinell NOHUMAmMsb pOCCULICKYIO 00pa308amenbHyio Kyibmypy, d0anmupo-
8amu nedazocuieckoe nogeoenue U IPHeKmusHo 0elicmeosams 8 MeNCKYIbIMYPHOM 00pa308ameibHOM
npocmpancmee.

Knrouesvie cnoea: mesxickyiomypHas KOMHEMeHMHOCMb, KUMALCKUue npenooasament, pocCulcKas
0b6pazosamenvbHas cpeda,; nepeseépHymulil K1acc, NPo@ecCUOHANbHASL A0ANMAayusl.
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