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Abstract. The article explores the role of reading and listening in the development of grammatical
competence in second language learning. Drawing on major SLA theories, it analyzes the impact of
input on grammar acquisition. Particular attention is given to the differences and complementary
functions of reading and listening as sources of linguistic input. The study emphasizes the importance of
integrating both modalities to enhance the effectiveness of language instruction.
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Grammar has long been regarded as a founda-
tional component of second language acquisition,
traditionally taught through explicit instruction,
rule memorization, and controlled practice. How-
ever, contemporary linguistic and pedagogical
research has increasingly challenged the effec-
tiveness of such approaches, arguing that gram-
matical competence is more effectively devel-
oped through exposure to meaningful language
use rather than through decontextualized rule
learning. Within this paradigm shift, reading and
listening-two primary sources of linguistic input
— have emerged as central mechanisms in the de-
velopment of grammatical knowledge.

The persistent difficulty learners face in mas-
tering grammar can be attributed, in part, to the
abstract and often artificial nature of traditional
instructional methods. As Ellis argues, explicit
knowledge of grammar does not necessarily
translate into fluent or accurate language use,
particularly in spontaneous communication. In-
stead, grammar acquisition is now widely under-
stood as a gradual, probabilistic process shaped
by exposure, frequency, and contextualized
use [3].

This article explores the role of reading and
listening in grammar improvement from an input-
based perspective. Drawing on influential theo-
retical frameworks, including Krashen’s Input
Hypothesis, Schmidt’s Noticing Hypothesis,
Swain’s Output Hypothesis, and usage-based
models of language acquisition, it argues that
both reading and listening play complementary
and indispensable roles in the development of
grammatical competence [4]. The discussion in-

tegrates theoretical insights with empirical find-
ings to provide a comprehensive understanding
of how input contributes to grammar acquisition.

A central distinction in SLA theory is that be-
tween explicit learning and implicit acquisition.
Krashen famously argued that acquisition - a
subconscious process driven by exposure to
comprehensible input - is the primary mechanism
through which language competence develops.
According to his Input Hypothesis, learners ac-
quire language when they are exposed to input
that is slightly beyond their current level of profi-
ciency, provided that the input is meaningful and
comprehensible [5].

Krashen’s position challenged earlier models
that emphasized explicit grammar instruction,
suggesting instead that grammatical structures
emerge naturally from exposure to language in
use. While his theory has been subject to criti-
cism, particularly regarding its limited account of
output and interaction, it remains highly influen-
tial in highlighting the centrality of input.

Building on this foundation, Long’s Interac-
tion Hypothesis emphasizes the role of negotiated
input in facilitating comprehension and acquisi-
tion. Through interaction, learners receive modi-
fied input that enhances understanding and draws
attention to linguistic form [6]. Similarly,
Schmidt (1990) introduced the Noticing Hypoth-
esis, arguing that conscious attention to linguistic
features is a necessary condition for acquisition.
According to Schmidt, input alone is insufficient
unless learners actively notice grammatical forms
within it [9].
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Swain, in contrast, highlighted the importance
of output, proposing that language production
plays a critical role in pushing learners to process
language more deeply [10]. However, even with-
in Swain’s framework, input remains a prerequi-
site for output, as learners cannot produce forms
they have not previously encountered.

More recent usage-based theories conceptual-
ize language acquisition as a process of pattern
recognition, in which learners extract regularities
from input based on frequency and distribu-
tion [1, 3]. From this perspective, grammar is not
a set of abstract rules but an emergent system
shaped by repeated exposure to linguistic con-
structions.

Reading constitutes one of the most powerful
and consistently validated sources of input for
grammar acquisition, primarily due to its density,
permanence, and cognitive accessibility. Unlike
spoken discourse, written language tends to ex-
hibit greater syntactic complexity and lexical
richness, thereby exposing learners to a broader
and more varied range of grammatical construc-
tions. As Nation notes, written texts frequently
include structures that are less common in every-
day speech, such as embedded clauses, nominali-
zations, passive constructions, and complex noun
phrases [7]. This increased structural diversity
provides fertile ground for the development of
grammatical competence, particularly at interme-
diate and advanced stages of language learning.

A key advantage of reading lies in its facilita-
tion of self-paced processing. Unlike listening,
which unfolds in real time and places heavy de-
mands on working memory, reading allows
learners to control the speed of input, revisit dif-
ficult passages, and allocate attentional resources
selectively. This temporal flexibility is particular-
ly conducive to the process of noticing, which
Schmidt identifies as a necessary condition for
converting input into intake. Through repeated
exposure and deliberate attention, learners be-
come increasingly sensitive to recurring gram-
matical patterns, gradually forming abstract rep-
resentations of these structures [9].

Moreover, reading creates optimal conditions
for what Ellis describes as frequency-based learn-
ing. In usage-based frameworks, grammatical
knowledge emerges from the accumulation of
exemplars in memory, with more frequent pat-
terns becoming more entrenched and readily ac-
cessible [3]. Extensive reading, therefore, serves

as a mechanism for increasing the frequency and
variability of input, enabling learners to detect
distributional regularities across contexts. For
example, encountering multiple instances of con-
ditional constructions across different texts al-
lows learners to abstract their underlying form-
function mappings without explicit instruction.

The interdependence of vocabulary and
grammar is also particularly salient in the context
of reading. Lexical items are rarely encountered
in isolation; rather, they appear embedded within
syntactic structures that signal their grammatical
properties. As learners encounter words across
varied contexts, they acquire not only their se-
mantic meanings but also their combinatory pos-
sibilities, argument structures, and morphological
variations. Nation emphasizes that full vocabu-
lary knowledge includes an understanding of
grammatical behavior, including patterns of col-
location and syntactic distribution. Reading,
therefore, serves as a crucial interface through
which lexical and grammatical knowledge co-
develop [7].

Finally, reading contributes to the develop-
ment of metalinguistic awareness, particularly
when learners engage in reflective or analytical
reading practices. Activities such as comparing
sentence structures, identifying grammatical pat-
terns, or reformulating text can enhance learners’
explicit understanding of grammar, thereby com-
plementing the implicit knowledge gained
through exposure. In this sense, reading occupies
a unique position in SLA, bridging the gap be-
tween implicit acquisition and explicit learning.

While reading provides stable and analyzable
input, listening offers access to language in its
most natural, dynamic, and temporally con-
strained form. Spoken language is characterized
by continuous flow, prosodic variation, and con-
textual dependency, all of which contribute to the
development of grammatical competence in ways
that differ fundamentally from written input. Lis-
tening, therefore, plays a critical role in shaping
learners’ implicit knowledge of grammar, partic-
ularly in relation to real-time processing and
communicative use [2].

One of the defining features of listening is its
reliance on rapid, online processing. Unlike read-
ing, where learners can pause and reflect, listen-
ing requires the immediate integration of phono-
logical, lexical, and syntactic information. Van-
dergrift and Goh conceptualize listening as a

International Journal of Humanities and Natural Sciences, vol. 3-1 (114), 2026



264

- Ileoazozuueckue nayku -

complex cognitive activity involving both bot-
tom-up and top-down processes, in which learn-
ers continuously construct meaning while decod-
ing linguistic signals. Through repeated exposure
to spoken input, learners develop the ability to
recognize grammatical patterns automatically,
without conscious analysis [11].

Listening is particularly important for the ac-
quisition of phonologically reduced forms, which
are pervasive in natural speech but often absent
or underrepresented in written texts. Contractions
(e.g., I've, they re), reductions (e.g., gonna, wan-
na), and connected speech phenomena such as
elision and assimilation can obscure grammatical
boundaries, making it difficult for learners to
identify underlying structures. However, sus-
tained exposure enables learners to map these
surface forms onto their canonical representa-
tions, thereby strengthening the connection be-
tween phonology and grammar.

In addition, listening provides access to pro-
sodic features such as intonation, stress, and
rhythm, which play a crucial role in signaling
grammatical relationships and discourse struc-
ture. For example, intonation patterns can distin-
guish between statements and questions, while
stress placement can highlight new or contrastive
information. These suprasegmental features are
integral to grammatical competence but cannot
be fully captured through written input alone.

Another important contribution of listening
lies in its exposure to interactional language.
Spoken discourse is inherently interactive, in-
volving turn-taking, negotiation of meaning, and
real-time adjustments. Long argues that interac-
tion enhances acquisition by making input more
comprehensible and by directing learners’ atten-
tion to problematic forms through feedback and
clarification requests [6]. In conversational con-
texts, learners are exposed to a wide range of
grammatical structures embedded in authentic
communicative exchanges, including incomplete
sentences, repairs, and discourse markers.

Listening also plays a central role in the de-
velopment of automaticity, a key component of
fluent language use. According to DeKeyser’s
skill acquisition theory, repeated exposure and
practice lead to the gradual automatization of lin-
guistic knowledge, allowing learners to access
grammatical forms quickly and efficiently. Lis-
tening, with its real-time processing demands,

provides the conditions necessary for this autom-
atization to occur [2].

Furthermore, listening contributes to the de-
velopment of probabilistic knowledge of gram-
mar. Through exposure to variable input, learners
become sensitive to patterns of usage, including
frequency, collocation, and contextual con-
straints. This aligns with usage-based models,
which view grammar as an emergent system
shaped by experience rather than a fixed set of
rules.

Although reading and listening differ signifi-
cantly in modality, processing demands, and rep-
resentational formats, they are best conceptual-
ized as complementary components of a unified
input system. Each modality contributes distinct
but interrelated affordances that, when combined,
create optimal conditions for grammar acquisi-
tion.

Reading, with its permanence and visual clari-
ty, facilitates detailed analysis and conscious
awareness of grammatical structures. It supports
the development of explicit knowledge and ena-
bles learners to engage in reflective processing.
Listening, by contrast, promotes the development
of implicit knowledge, automaticity, and real-
time processing skills. It exposes learners to the
fluid and variable nature of language as it is used
in authentic communication.

The integration of these modalities enhances
learning through multiple mechanisms. From a
cognitive perspective, Paivio’s dual coding theo-
ry suggests that information encoded through
both visual and auditory channels is more likely
to be retained and retrieved. When learners read
and listen simultaneously, they create multiple
representations of the same linguistic input,
strengthening memory traces and facilitating
deeper processing [8].

Empirical research supports the effectiveness
of multimodal input. Activities such as reading
while listening to audiobooks have been shown
to improve comprehension, vocabulary acquisi-
tion, and grammatical development. This synergy
arises from the alignment of orthographic and
phonological representations, which helps learn-
ers establish more robust form-meaning connec-
tions.

Moreover, the combination of reading and lis-
tening increases the frequency and variability of
exposure, which are critical factors in usage-
based models of acquisition (Ellis, 2002). En-
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countering the same grammatical structures
across different modalities and contexts enhances
pattern recognition and promotes the abstraction
of underlying rules [3].

Importantly, the complementarity of reading
and listening also addresses individual differ-
ences in learning styles and cognitive prefer-
ences. Some learners may benefit more from vis-
ual input, while others may respond more effec-
tively to auditory input. By integrating both mo-
dalities, instructional practices can accommodate
a wider range of learners and maximize overall
effectiveness.

The theoretical perspectives discussed above
carry significant implications for language
pedagogy, particularly emphasizing the need for
input-rich  learning environments. Effective
grammar development requires abundant,
meaningful, and comprehensible input across
both reading and listening modalities, suggesting
a shift from traditional rule-based instruction
toward a usage-based approach.

Extensive reading should be systematically
incorporated into language learning, as it exposes
learners to diverse grammatical structures in

context. At the same time, listening activities —
especially those based on authentic materials
such as podcasts, films, and conversations — play
a crucial role in developing implicit grammatical
knowledge and real-time processing skills. The
integration of both modalities ensures balanced
exposure to language in its written and spoken
forms.

Equally important is the promotion of active
engagement with input. Instructional practices
should encourage noticing of grammatical
patterns through meaning-focused tasks rather
than isolated drills. While explicit instruction
may still be beneficial, its role should be
supportive, guiding learners’ attention without
replacing input-based acquisition.

Ultimately, grammar development is a gradual
and cumulative process that depends on
consistent exposure over time. Sustained
engagement with reading and listening enables
learners to internalize grammatical structures,
leading to both accuracy and fluency. Therefore,
fostering regular input habits remains essential
for achieving long-term success in second
language acquisition.
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Y.K. Myp3abekoBa, npenooasameins

A.Lll. AmxanapoBa, npenodagamerns
Ouickuii rocyiapCcTBeHHbIH YHUBEPCUTET
(Kbiproizcras, r. Omn)

Annomauun. B cmamve paccmampusaemcsi poab  umeHus U AYOUPOBAHUSL 8 PA3GUMUU
2PaAMMamuieckoll KOMNemeHyuu Npu usyuyeHuu UHOCMmpanHozo s3vika. Ha ochnose coepemernnbix
Meoputl YC80eHUsI 8MOPO2O SA3bIKA AHANUZUPYEMCS GIUAHUE 6XOOHLIX OAHHBIX HA (hopmuposanue
epammamuieckux Hagvikos. Ocoboe 6HUMaHUE YOensemcs paziudusim U 63aUMOOONOIHIEMOCTU
ymeHuss U ayouposanus Kaxk UCMOYHUKO8 5A3bIK08020 onvimd. Iloouepkusaemcs HeoOX00UMOCMb UX
KOMMWIEKCHO20 UCHONb306AHUSL 6 00pa308amenbHoM npoyecce OJii NO8bluleHUus 3pdhexmusnocmu
00yueHusl.

Knrouesvie cnosa: cpammamuueckas KomnemeHyus, oOyYeHUe UHOCMPAHHOMY A3bIKY, UmeHue;
ayouposanue; 6xo0Hble OaHHble, MeOopusi YC8OEHUsl A3bIKA, 3aMedaHue; AemomMamuzayus, s3bIK08as
npaKmuxa.
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