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Abstract. This article attempts to prove the illegality of putting forward as the main goal of
teaching foreign languages exclusively the development of skills to communicate in a foreign
language. This point of view is based on a broader understanding of the tasks of teaching foreign
languages than just providing practical knowledge of foreign language communication. As a
justification of this theory, important arguments related to the acquisition of knowledge about
the language and through the language — the culture of the corresponding people are given. The
focus solely on the assimilation of practical skills and abilities by students does not allow taking
into account the diversity of possible motivations of students in mastering the subject. The
emphasis is placed on the fact that not for all students, communicative motivation is the main
component in mastering a foreign language. The practical significance of this article lies in the
development of a number of competencies necessary to achieve the main goals of teaching
foreign languages.
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Currently, there is a general tendency to
put forward the development of skills to
communicate in a foreign language as a learn-
ing goal. This goal reflects a broad social
view of the nature of language and fully takes
into account the specifics of the object of
study in a foreign language classroom. But
there is a point of view that it is wrong to put
forward this goal as the main one in relation
to teaching foreign languages. This point of
view is based on a broader understanding of
the tasks of teaching foreign languages than
just providing practical knowledge of foreign
language communication. Other important
tasks related to mastering knowledge about
the language and, through the language, the
culture of the corresponding people should
also be in the field of view. The focus solely
on the assimilation of practical skills and abil-
ities by students does not allow taking into
account the diversity of possible motivations
of students in the study of the subject. Not for
all students, communicative motivation is the
main engine in mastering a foreign lan-
guage [2]. This may be the student's desire to
deepen the scope of his cognitive activity, for
others - the essential beauty of the sound of

the language itself, and for others — love and
interest in the culture of another country.

In pedagogy, attempts have been made to
correlate the specific in teaching foreign lan-
guages with the general orientation of the en-
tire system of vocational education to the
formation of the personality of the future spe-
cialist. For decades, the idea of a comprehen-
sive implementation of practical, educational
and developmental learning tasks with the
leading role of the former has been developed
in Russian pedagogy. The promotion of the
practical aspect to the first place is dictated by
the specifics of the educational subject. The
consequence of such an "unequal™ attitude to
the target components is often an excessive
pursuit of stable speech skills and abilities to
the detriment of the developmental, educa-
tional and educational aspects of learning. In
Russian pedagogy, attempts are known to re-
alize at the level of goal-setting an equal posi-
tion of all aspects of the learning process, up-
bringing, education and personal development
of the student, while foreign language culture
is put forward as the goal of learning, i.e. all
that the process of mastering foreign language
can bring in educational, cognitive, develop-
mental and educational aspects (E.lI. Passov).
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In Russian pedagogy, there are four com-
ponents of the purpose of teaching a foreign
language: practical (communication training,
communication); upbringing (respect for lan-
guage, people, traditions, perseverance, hard
work is brought up); educational (increasing
horizons); developing (development of men-
tal functions — attention, memory, logical
thinking).

The following main objectives of teaching
foreign languages in non-linguistic areas of
bachelor's degree training are defined as fol-
lowing:

1. Formation and development of students'
communicative culture (formation and devel-
opment of linguistic, speech and socio-
cultural competence necessary and sufficient
for communication within the threshold and
advanced threshold level; teaching the norms
of intercultural communication in English;
development of the culture of oral and written
speech in English in terms of official and in-
formal communication).

2. Socio-cultural development of students
(learning the language and culture of other
peoples, developing students' abilities to rep-
resent their country and culture in terms of
foreign-language intercultural communica-
tion).

3. Familiarization of students with the
strategies of self-observation of their commu-
nicative development as they move from one
stage of studying foreign language at the uni-
versity to another, which will allow them to
set and achieve their own tasks in studying
foreign language.

4. Formation of students' respect for other
peoples and cultures, readiness for business
cooperation and interaction, joint solution of
universal problems.

5. Development of motivation to study the
second foreign language.

6. Development of self-educational poten-
tial of young people taking into account the
diversity of the modern multilingual and mul-
ticultural world.

7. Development of intellectual and creative
abilities of students in the process of learning
languages and cultures.

The main purpose of teaching foreign lan-
guage at the threshold level is called the for-
mation of communicative competence, i.e.

there are no longer differentiated goals for
general education, practical, educational and
developmental. It is an integrated approach to
the implementation of these goals that al-
lowed them to identify several of its compo-
nents:

1) linguistic competence;

2) sociolinguistic competence;

3) socio-cultural competence;

4) strategic competence;

5) discursive competence;

6) social competence [5].

Linguistic competence involves mastering
a certain amount of formal knowledge and
corresponding skills related to various aspects
of the language: vocabulary, phonetics,
grammar.

Sociolinguistic competence is the ability to
make a choice of language forms, use them
and transform them in accordance with the
context.

Sociocultural competence implies not just
a dialogue at the level of individuals, but the
willingness and ability to conduct a dialogue
of cultures. The dialogue of cultures implies
knowledge of one's own culture and the cul-
ture of the country or countries of the lan-
guage being studied.

Strategic and discursive competencies in-
volve the formation of certain skills and the
ability to organize speech, the ability to build
it logically, consistently and convincingly, set
tasks and achieve the goal.

Social competence implies a willingness
and desire to interact with others, self-
confidence, as well as the ability to put your-
self in the place of another and the ability to
cope with the current situation.

As an integrative goal of teaching foreign
language programs, the formation of foreign
language communicative competence is con-
sidered, that is, the ability and real readiness
of students to carry out foreign language
communication and achieve mutual under-
standing with native speakers of a foreign
language, as well as the development and ed-
ucation of students by means of an education-
al subject.

The personality-oriented approach, which
puts the student's personality at the center of
the educational process, taking into account
his abilities, capabilities and inclinations, as-
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sumes a special emphasis on the socio-
cultural component of foreign language
communicative competence [4]. This should
provide a cultural orientation of education,
familiarizing students with the culture of the
country /countries of the studied language, a
better awareness of the culture of their own
country, the ability to present it by means of a
foreign language, the inclusion of students in
the dialogue of cultures.

As you know, knowledge itself, outside of
certain skills and abilities of their use, does
not solve the problem of human education
and its preparation for real activity outside the
walls of an educational institution. Currently,
the question is posed more broadly: the pur-
pose of education is not just knowledge and
skills, but certain personality qualities, the
formation of key competencies that should
"equip" young people for further life in socie-
ty [1].

1. Socio-political competence or readiness
to solve problems. We are talking about the
willingness to take responsibility for decision-
making and their implementation.

2. Information competence. Its essence can
be defined as the unity of willingness and
need to work with modern sources of infor-
mation, as well as a set of skills: find the nec-
essary information using various sources, in-
cluding modern multimedia tools; determine
the degree of its reliability, novelty, im-
portance; process information in accordance
with the situation and the tasks set; archive
and save information; use it to solve a wide
range of tasks.

3. Communicative competence. This com-
petence is multicomponent. The Council of
Europe has defined a threshold level of
knowledge of foreign language, in which five
components of communicative competence
were identified, they were discussed above.

4. Socio-cultural competence. It is often
considered as one of the components of
communicative competence, but recently it
has been singled out as an independent goal
of education related to the willingness and
ability to live and interact in the modern mul-
ticultural world.

5. Readiness for lifelong education. This
provision naturally follows from the realiza-
tion of all the above-considered goals of
modern education.

Summing up, we can draw the following
conclusions:

Communicative competence is the leading
and core, because it underlies all other com-
petencies.

The interpretation of goals generally ac-
cepted in Russian education at the present
stage should be specified as follows: practical
and educational goals should be aimed at ob-
taining knowledge that creates the foundation
of educational and real activities; developing
goals can be correlated with the formation of
intersubject or suprasubject skills and abili-
ties, as well as with the development of cer-
tain thinking abilities, without which it is im-
possible to effectively apply the knowledge
gained, taking into account the tasks and
characteristics of the situation; educational
goals are the culmination of education, the
desired outcome or a set of competencies re-
lated to readiness and ability to act and inter-
act, taking into account the laws and norms of
behavior adopted in society, formed moral
and value attitudes of the individual.

The effectiveness of knowledge acquisi-
tion largely depends on the degree of emo-
tional and sensory impact on students. The
more senses are involved in the process of
cognition, the stronger the associations that
determine the range of vision of the world,
the depth and accuracy of its analysis [3].

So, all the components of the learning
goals are interrelated with each other and mu-
tually depend on each other. The purpose of
training — the development of the ability to
intercultural communication — is integrative
in its essence, says E.l. Passov. Underestima-
tion, as well as hypertrophy, of one of the
components (pragmatic or general profes-
sional) will inevitably lead to negative conse-
quences, which will negatively affect the
quality of students' mastery of the studied
language as a means of intercultural commu-
nication.
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OCHOBHBIE LHEJX OBYYEHUS HHOCTPAHHBIM SA3BIKAM HA HEA3BIKOBBIX
HAITPABJIEHUAX ITIOAT'OTOBKU BAKAJIABPOB

H.IO. Bypsik, kano. kyremyponozuu, ooyenm
AKajieMHH MAPKETHHIa U COIHAJbLHO-UH(POPMaIMOHHBIX TexHoJoruii — UMCHUT
(Poccus, r. Kpacnonap)

Annomauusn. B Oannou cmamve Oenaemcsi nonvlmka O00KA3amMb HeNPAGOMEPHOCHb
8b106UCAMb 8 KAYeCmee OCHOBHOU Yeau O0OYyYeHUs UHOCMPAHHBIM S3bIKAM UCKIIOYUMENIbHO
passumue ymeHutl oouamscs Ha UHOCMPAHHOM 53blKe. Dma MoyKa 3peHusi OCHOBbIBAemcs Ha
bonee WUpoKomM NOHUMAHUY 3A0ay 00YYeHUsE UHOCPAHHBIM S3bIKAM, YeM NPOCmo obecneyerue
NPAKMU4ecko2o 61a0eHUs UHOAIbIYHbIM OOujenuem. B kauecmee ob6ocnosanus 0anHol meopuu
NPUBOOSMCS BANCHBIE APSYMEHMbL, C8A3AHHbIE C 08IAOCHUEM 3HAHUAMU O A3bIKE U Yepe3 A3bIK —
KyIbmypou coomeemcmsyroweco Hapooa. Hayenennocms uckniouumensno Ha yceoeHue
CmMyOeHmamu NpaKmuyeckux HAaeblKO8 U YMeHUL He NO0360Jiem Yuecms MHO02000paszus
B03MOJICHLIX MOMUBAYULL CIYOEHMO8 8 081A0eHUU NPeOMemoM. [lenaemcs aKkyeHm Ha mom, Ymo
He 0715l 6Cex 00YUAOUWUXCA KOMMYHUKAMUBHASE MOMUBAYUS STAEMCSI OCHOBHOU COCMABIsAowel
8 061A0eHUU UHOCMPAHHLIM  A3bIKOM. IIpakmuueckas 3HAYUMOCMb OAHHOU CMAmMbU
3aKkadaemcs 6 paspabomke psaoa KOMnemeHyull, HeodXo0UMblX 015 OOCMUINCEHUS. OCHOBHBIX
yeneu 06y4eHUss UHOCMPAHHBIM A3bIKAM.

Knrwouesvte cnosa: unocmpannwiil s3viK, yeau U 3a0aiu, KOMMYHUKAMUBHAS KOMNEmeHYus,
MemoouKa 00y4eHUs, MeXCKYIbMypHas KOMMYHUKAYUSL, PeUb, KOMMYHUKAMUBHAS KYIbMYpa.
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